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Abstract

Using methods of empirical ontology this thesis tells of the emergence, over the last
decade of the twentieth century, of the Australian National Training Package, and
shows how this device, with agency in contemporary Australian workplaces and
educational institutions, has displaced curriculum as the means through which
nationally recognised vocational education and training in Australia is organised and

regulated.

The Training Package emerged out of a twofold shift in the locus of control of
vocational knowledge, and of training policy and practice in Australia: from the
Australian states and territories to the Commonwealth Government; and from
training and further education (TAFE) institutions and authorities to Australian

industry.

The proposition on which the thesis rests is that both curriculum and the Training
Package generate a generalising logic, and that the different routines and rituals of
performance in each give rise to distinct modes of ordering in vocational education

and training.

By exploring the historicity of curriculum as a regulatory artifact, whose origins can be
traced to changes in teaching practices in European universities at the end of the
sixteenth century, I show that curriculum, while enacted as different modalities over
time, and under different pedagogical regimes, can nevertheless be described as a
singular mode of ordering, bound up in classroom routines and rituals, and a
foundationist framing of knowledge. I classify this as a one/many mode of doing the
relation unity/plurality: a definitive cadastral accounting for people and things as
subjects and objects (learners and knowledge) whose relationalities are given: fixed in
advance of particular enactments through universal laws, or through the

‘universalising’ of previous social practices.

As a mode of ordering in education and training, curriculum is associated with the
power relations of the school and the formation of the citizen as modern learner. In
moving beyond the classroom and into the realms of Australian training policy, the
definitive generalising of curriculum is revealed as constitutionally unable to sustain
governance beyond the spatio/temporal relations of classroom practice and the

political relations of institutional learning.



In pursuing the emergence of the Training Package as a mode of ordering of
workplace learning, I describe the mode of generalising that emerged with the
Training Package as performative and partial; strategically vague and negotiable;
classifying it as a whole/part mode of doing the relation unity/plurality. Work
knowledge is codified in Training Packages as an abstraction of the performances from
which it is derived; and the codification process is reiterated in line with changes in

work practice.

The Training Package is shown to work as a technology effecting trustworthy
transactions in multiple sites — workplaces, schools and other organisational spaces —
by keeping its rules and processes available for scrutiny. Operating as a framework of
standards and rules, the Training Package is able to account for different
performances enacted under different conditions: representing sameness as a
common currency and thereby sustaining governance of multiple work-related

learning realities in a manner that curriculum-as-policy was unable to do.

I conclude that, as a mode of ordering, the Training Package is implicated in a larger
ontological break in modernity, and an emerging episteme that has to do with new
ways of managing complexity and securing contingent coherence under constantly
changing conditions. This ontic/epistemic shift can be witnessed in the withdrawal of
governments from totalizing modern projects based on the authority of singular
institutions, and the increasing adoption of audit technologies — such as the Training

Package — to enable governance at a distance.
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ESTB (1989): Engineering Skills Training Board, Victoria.
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ESTDC (1989): Engineering Skills Training Development Centre, Victoria.

FMI (1996): Frontline Management Initiative.

IEAust (1919): Institution of Engineers of Australasia.

IEAUST (1919): Institution of Engineers of Australasia.

IRG (2002): Industry Reference Group

ISC (2003): Industry Skills Council (formerly Industry Training Advisory Bodies).
ISM (1977): Instructional Systems Model.

ITAB (1990): Industry Training Advisory Body/Board.

IWG (1985): Industry Working Group.

MAATS (1996): Modern Australian Apprenticeship and Traineeship System.
MCEETYA (1992): Ministerial Council on Employment, Education, Training & Youth Affairs.
MOLAC (1956): Ministers of Labour Advisory Council.

MOVEET (1990): Ministers of Vocational Education Employment and Training.
MTFU (1987): Metal Trades Federation of Unions.

MTIA (1970): Metal Trades Industry Association.

NAAS (1975): National Apprenticeship Assistance Scheme.

NCVER (1994): National Centre for Vocational Education Research.

NBEET (1988): National Board of Employment Education and Training.

NEAT (1973): National Employment and Training Scheme.

NETTFORCE (1994): National Employment and Training Taskforce.

NFROT (1992): National Framework for the Recognition of Training.

NMEC (1991): National Metal and Engineering Curriculum.

NMECB (1989): National Metal and Engineering Career Development Board.
NMETB (1991): National Metal and Engineering Training Board.

NMETCD (1988): National Metal and Engineering Industry Training and Career Development
project.

NOSFAB (1990): National Office Skills Formation Advisory Body.
NQF (1994): National Qualifications Framework.

NSCC (1995): National Standards and Curriculum Council.
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NSDC (1984): National Staff Development Committee.

NTB (1989): National Training Board.

NTCC (1991): National TAFE Chief Executives Committee.
NTF (1996): National Training Framework.

NTFC (1996): National Training Framework Committee.
NTIS (1996): National Training Information Service.

NTQC (2001): National Training Quality Council.

NTRA (1989): National Training Reform Agenda.

PEP (1983): Participation and Equity Program.

RAN (1901): Royal Australian Navy.

RCC (1994): Recognition of Current Competency.

RPL (1989): Recognition of Prior Learning.

RTO (1997): Registered Training Organisation.

STA (1990): State Training Authority.

SWTP (1980): School to Work Transition Program.

SYETP (1977): Special Youth Employment Training Program.
TAB (1982): TAFE Accreditation Board, Victoria.

TAFE() (1974): Technical and Further Education.

TAFE(ii) (1992): Training and Further Education.

TAFEC (1975): Technical and Further Education Commission.
TCFITC (1987): Textile Clothing and Footwear Industry Training Council.
TDC (1983): Trade Development Council.

TSD (1911): Technical School Division, Victoria.

VEETAC (1990): Vocational Education Employment and Training Advisory Committee.
VET (1992): Vocational Education and Training.

VMETC (1987): Victorian Metal and Engineering Industry Training and Career Development
Project.
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